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I

INTRODUCTION

Educators have long recognized the need for a thorough
program of physical education during the early years of child
hood.

in this formative period, children's experiences

profoundly affect their physical, social, mental and emotional
growth.

Physical education, thus, because of the many kinds

of activities that it offers to develop the whole child, has
an important place in the program of the elementary school.
Helen Manley"*" has pointed out the false, though
widely-adheredto-practice of having special teachers for
secondary and college level physical education, but allowing
poorly trained teachers to administer the elementary-school
physical education program.

She says:

One of the greatest challenges to
our profession today is the plight
of physical education in the
elementary school. The elementary
age is the time when good body
mechanics can best be taught, the
teachable moment for skills, and
the time when self-consciousness
and inhibitions are almost non
existent•
2

Barringer

defined specialists in elementary school

Helen Manley, "The Plight of Elementary School
Physical Education " The Journal of Health and Physical Edu
cation, (May, 1948) PP. 335, 376, and 377*
2John

L. Barringer, "Elementary Physical Education in
Arizona ," The Physical Educator. (May, 1949) p. 6.
1

2

physical education as:
Those who know the characteristics
and interests of elementary school
children, those who like children,
with no feeling of resentment because
of race, color, creed, type or condi
tion of clothing worn to school; those
who know enough anatomy, kinesiology,
physiology and psychology to help
children develop good posture, poise,
social grace, coordinated movements,
a healthy mental outlook and a feeling
of well being; those who can enter into
a spirit of play and develop skills at
the sane time; those who can organize
programs of intramural play which have
carry-over value; and finally, those
who are not striving to become specia
lized athletic coaches or publicity
seekers.
Recognizing the fact that specialists are usually
more aware of the values of certain physical education
activities to boys and girls, and that they are likely to
know more about the procedures for selecting and teaching
these activities and for organizing and using equipment,
educators are realizing that special teachers in elementary
school physical education are needed.
Mr. Z. T. Fortescuer^ superintendent of the independ
ent School District of Port Arthur, Texas, had this to say
about the special teacher in elementary health and physical
e due at ion:
In my opinion it is very important
to have a special teacher in elemen
tary health and physical education
for the following reasons:
Personal Correspondence
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1.
2.

3.

4.

5.

Importance of health education
justifies special training for this
work.
A special period for physical edu
cation offers an excellent opportunity
for certain phases of the health
education program.
Though there is some free play
activity in physical education, it
should not be considered as just a
time for free play. The physical
education period should contain
exercises planned for the emotional
and social, as well as the physical
development of the child.
The classroom teacher needs some
free time during the day for planning
and attending to necessary details
for maximum teaching efficiency.
It is of great assistance to the
classroom teacher to have the advice
and counsel of a teacher especially
trained in health and physical edu
cation in solving the health problems
of the children.
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PURPOSE
This handbook is the outgrowth of a desire on the
part of the writer to provide helpful, easily accessible infor
mation to aid the beginning teacner in ulementary-school
physical education.
The need for such information impressed the writer
when as a teacher in elementary-school physical education she
found few sources of helpful facts available.

This handbook

represents and effort to fulfill this need by presenting
organized facts which may answer questions to many of the
frequently encountered problems.
It is hoped that the reader will not regard the in
formation herein as mandatory for usage, but rather as
suggestions which may be of help to the beginning teacher.
Chapter I presents a discussion of the importance of
special teacher introduction for the elementary-school physical
education program.
Chapter II points out items of primary importance to
the beginning teacher and offers suggestions for dealing with
each item.

These suggestions are centered around such areas

as an adequate philosophy of physical education, its policies,
proper selection of activities, scheduling of classes,
teaching load, lesson planning, safety, discipline, community
relationships and school relationships.
Chapter III contains a discussion of the concept of
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evaluation and its place in the elementary school program.

CHAPTER II
PHILOSOPHY
The philosophy of elementary-school physical educa
tion should conform to the general aims of education as well
as to those of physical and health education.
The philosophy of education and physical and health
education which has been accepted as a basis for this study is
as follows:"*"
The aim of education is to provide
opportunity for optimum mental,
physical, emotional, and social
growth and development of each indi
vidual to the end that he may gain
increasing control over his own
behavior and make satisfactorily
adjustment to an ever-changing society.
Physical education and health education contribute to
this total aim of education through activities which allow
for maximum development in physical, mental, emotional and
social growth.
The philosophy of the new teacher concerning the
elementary-school physical-education curriculum is of vital
importance.

ne

or she must have an open mind regarding the

various aspects or phases of the program.
The character of the athletic part of the program
for boys and girls should reflect the best judgment regard
ing the young and rapidly growing children.
^"Joseph R. Griggs, S. B. Culpepper, David K. Braee,
Texas handbook of Instruction (Mew York: A. S. Barnes and
Company), p. 15.
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One of the problems that face teachers in elementary
schools is created by children, in grades 4, 5, and 6 parti
cularly, who want to play team games but who neither are
skillful nor mature enough to play the game with satisfaction.
In such cases, it has been found desirable to encourage the
children to take part in leadup games.
These games meet the children f s particular needs at
the time and help them develop the qualities that will lead
to successful participation in the related organized athletic
games in later years.
A competitive athletic program for elementary school
children is at present a controversial issue.
Elsa Schneider"^" had this to say about athletics in
the elementary school:
The picture of athletics in the elemen
tary and junior high schools is bright,
"so-so", or dark, depending upon where
you sit. ioung children in the "bright"
places are learning how to use athletic
equipment but highly organized games are
not ready for such activities. The intra
mural program takes precedence over the
interschool program, if there is one, is
carefully planned and well-controlled.
The Joint Committee on Elementary Competition for
Children of Elementary and Junior High Schools, as a result

American Association for Health, Physical Education,
and Hecreation, Desirable Athletic Competition for Children.
(1201 Sixteenth St., H. W., Washington, D. C.), p. 47 •

s

of their study, made the following recommendations; 1
1*

2.

Encourage athletic games and
skill activities for children
as a phase of physical educa
tion carried on by profession
ally prepared, understanding
leaders.
Encourage competition for fun
equalized, fair and in sensible
proportion.

In the elementary school, girls may be permitted to
take part in almost all activities of the physical education
program.

They should be taught how to land safely and without

jar during game situations, and should be trained to fold
their arms over their breasts when scrimmage situations
develop during the playing of such games as soccer.

Activi

ties that involve body contact should not be used or should
be carefully supervised so as to avoid the injury of any
girl.
Regardless of the teacher's philosophy as to the
various activities required in the curriculum, the physical
education teacher can do much toward achieving the aims of
physical education through proper guidance and supervision.

Rlsa Schneider, "1950-51 Athletic Picture", The
Journal of Health. Physical Education and Recreation. Vol. 21
ho. 8 (October, 1950), p. 33*
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POLICIES
Policies are guiding rules which indicate a method of
approach or means of procedure.
It is of utmost importance that the new teacher acquaiitherself with the administrative policies of the particular
school system and school in which he or she is to work before
attempting to organize his or her work.
The policies that follow may serve as guides for the
beginning elementary physical education teacher in setting up
her program.
Voltmer"*" lists three general policies with their
specific explanatory policies which might serve as a guide for
new teachers.
1.

Be just to your students.
a. Provide for student leadership
and responsibility whenever
possible.
b. Provide the most adequate and
workable scheme of classifica
tion of students.
c. Give grades in physical education.
d. Teach skills and games useful in
school and in later life.
e. Provide for an extensive rather than
an intensive program.
f. Require a medical examination of all
participants in physical activities.
g. Keep the gymnasium, service units, and
play areas clean and sanitary.
h. Provide towels and adequate protective
equipment for rugged activities.

Edward Voltmer, Arthur A. Esslinger, The Organization
and Administration of Physical Education. (iMew York: F. S. Crofts
and Co.}, pp. 57 and 58.
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Be just to the public.
a. Keep the public continually
informed in regard to the edu
cational work you are doing.
b. Keep your department well represented
in all worth while civic organizations.
c. Operate on a sound financial basis;
have a budget and follow it.

3.

Be just to the educational system.
a. See to it that your pursued aims and
objectives are in accord with those
of education.
b. Cooperate rather than contend with
other departments.
c. Plan your lessons carefully and have
a copy or copies available for
substitute teacher in case of absence.

Departmental policies may be set up by the director
of physical education which will make for efficiency in the
physical education program.

Cooperation on the part of the

teacher is of utmost importance in carrying out these
policies
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SELECTION OF ACTIVITIES
In selecting activities for the elementarjr-school
physical education program, the teacher should take into
account the interests and purposes of boys and girls as well
as their physical needs.

Climatic conditions and length of

seasons must also be considered, but they will be discussed
further in another section.
In planning and carrying out an adequate program of
physical education, the new teacher should be aware of much
more than the mere techniques of teaching certain motor skills
and games.

She must understand the development of the normal

child throughout his school life, not only his physical
development but his psychological and social growth, in order
to plan the physical education program to meet the needs of
the individual child.
Guiding principles for selecting activities os- set
forth by Voltmen1 are:
1. The physical education curriculum
should provide ample opportunities for
a wide range of movements involving the
large muscle groups.
2. The facts related to the growth and
development of children should guide in
curriculum construction.
3. A wide variety of activities should be
chosen for the program to provide for
the differences in physical capacities
and abilities found among students.
1lbid .,
!

pp. 82-83.
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4.
5*

6.

7.
8.
9.

10.
11.
12.

13.

14.
15.
16.
17.
18.

In so far as practicable, outdoor
activities should be selected in
preference to indoor activities.
Activities which permit the student
to work off the internal secretions
produced by the emotions aroused
should be chosen.
Activities which violate the princi
ples of reciprocal innervation should
not be included in the physical educa
tion program.
The physical education program should
consist predonimantly of natural play
activities.
The individual differences which exist
among students should be considered
in the selection of the activities.
The activities should be selected in
the light of the psychological age
characteristics of the child as well
as the physiological.
Activities to which the laws of learn
ing are readily applicable should be
selected.
Activities which are valuable in
arousing and expressing the emotions
should be chosen.
In the selection of activities, some
provision should be provided so that
the skills may be learned reasonably
well.
In the selection and placement of
activities, sufficient time should be
provided so that the skills may be
learned reasonably well.
The curriculum should be rich in
activities adaptable to use in leisure
time.
Activities should be selected for their
possible contribution to the youth's
training for citizenship in democracy.
The curriculum should be suited to the
ideals of the community as well as to its
needs.
Activities which are particularly rich in
possibilities for individual character
training are especially desirable.
Activities which reflect the present social
order and anticipate future trends should
be provided in the program.
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Adequate facilities, equipment and supplies are
essential if full benefits of physical education are to re
sult.

Equipment and supplies should be provided in sufficient

amounts to allow for optimum activity by all students
class.

in the

The new teacher must realize, however, that much can

be done with little or no equipment.
Teachers and pupils should analyze their situation
and plan so that maximum use may be made of facilities avail
able.

Walls, hallways and playground space should be con

sidered in the light of pupils' activity needs.
When supplies are limited, many can be improvised by
pupils at a great saving.

The results will not always be

comparable to commercial articles, but will be satisfactory.
There are numerous types of activities on the elemen
tary grade level which are designed for small spaces.

A

list of these games may be secured from Methods and Materials
of Teaching Health and Physical Education in Elementary
Schools by Salt, Fox and Douthett or any reference book on
elementary school physical education.
Every situation is different in its possibilities
and in its challenge to the originality, thought fulness, and
initiative of teachers, pupils, and those who help them,
is the responsibility of the teacher to adapt herself as
well as her program to the environment in which she works.
She should not be disappointed when the situations she

it
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encounters are not as textbooks have depicted.
Teacher participation in activities does much toward
increasing the interest and attitudes of students.

By taking

an active part in the activities that have been selected, the
teacher becomes a more effective leader.
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SCHEDULING OF CLASSES AND TEACHING LOAD
Climatic conditions have a decided effect upon the
physical education program.

More skills can be developed

in the field sports when the class enjoys outdoor activity
most of the year.

All teachers must be prepared, however, for

occassions when play grounds cannot be used, and plans must be
maste for indoor activities.

In order to provide adequate pro

grams at these times, gymnasia or other indoor play spaces
should be available.
The matter of time allotment is of great importance
since no program of activities can operate successfully with
out an adequate time schedule.

A thirty to thirty-five

minute daily program, if used for instruction and guidance, can
provide most of the desired experiences for elementary-school
children.
Sehon? - states that:
The time of day most suitable for the
program will vary with the rest of the
school program. The teacher must keep
in mind the principles that activity
bring relief to growing bodies after
periods of concentration, and that
quiet and relaxation are desirable after
vigorous play. The period immediately
following lunch is usually a poor time
for physical education activity.
Each physical education teacher should conform to the
Elizabeth L. Sehon, Marian H. Anderson, Winnifred W.
Hodgins, Gladys R. Van Fossen, Physical Education Methods for
Elementary Schools. (Philadelphia & London: W. B. Saunders
Co.), p.
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time allotted her for use of the gymnasium in order not to
hamper the program of another.

On the other hand, members

of other departments should regard the time schedule of the
teachers of physical education in order not to interfere with
their program.
The teaching load of an instructor is determined by
the administrator.
Voltmer"*" says:
Extremes in teaching assignments are
undesirable. Even though necessity
demands temporary overloading in some
cases, the efficient administrator works
persistently for a normal load for his
staff. An excellent, but overworked
staff, may produce only mediocre results.
If physical education is worth teaching at
all, it is worth teaching well.
The normal teaching load for a teacher of physical
education is from thirty to forty pupils.

Under favorable

conditions a good teacher can produce acceptable results with
classes ranging in size from fifty to sixty pupils.
The physical education teacher should not be regarded
as a relief teacher for the rest of the faculty,

whenever a

class-room teacher sends her class on the playground, that
particular teacher should accompany it.

Physical education

classes are usually too large at best, therefore, any addi
tional unsupervised group of children on the playground makes
teaching even more difficult.
Holtmer, op. cit., p. 140.
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LESSON PLANS
Physical education activities as well as

activities

in other subjects may be integrated with the "unit of work."
The unit of work is composed of varied and worthwhile
experiences developed around a central theme.
Sehon"'" states:
The advantages of integrating physical
education activities and the unit of
work are threefold. First, it enriches
the "unit of work" by providing a wider
variety of activities in which to parti
cipate. Second, it provides a broader
background for the physical education
activities, thus motivating the physical
education program. Third, it provides
more unity in the dayTs program. Phys
ical education becomes a part of the
day's program rather than an isolated
activity.
Daily lesson planning must be made by breaking down
the unit of instruction into what is to be done each day.
The breakdown consists of a series of related lessons, in
sequence, with the smaller units identified within the
larger.
Planning daily lessons removes all vagueness from
one's objectives and makes one more certain to be technically
prepared for teaching.

Differentiation should be made

between general objectives which should run through all
teaching and the specific objectives for each activity.
"*"Sehon, pp. cit.. p . 235•

id

The values of lesson planning as stated by Dr. Allen
1
Ireland are:
1. Insures definiteness in planning.
2. Provides a basis of measuring pro
gress.
3* Enables department to keep its
program up to date.
l+» Furnishes the superintendent of
schools with a definite content
and procedure.
5. Lessens waste, inefficiency and
over-emphasis•
6. Answers the charge that physical
education is a "hit or miss"
procedure.
7. Insures consideration of health
and safety factors.
S. X^iakes adaptation to pupil needs
more accurate and definite.
9. Protects against omissions and
errors.
10. Facilitates daily work of the
instructor.
Some points to be considered in making
lesson plans are:
1. Teach from known material to new
material.
2. Teach material selected on needs of
the children.
3. Present material in such a way that
it will be "based on the children's
level and experience.
4. Designate definite objectives for
each lesson and check to see that
these objectives are achieved.
5. If these objectives are not
achieved in one lesson, see that
they are included in the next
lesson.
liable Lee, Conduct of Physical Education \Wew York:
A. S. Barnes and Co.), p. 521.
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6.

Always plan for more than you will
cover#

If these suggestions are followed by the teacher,
through the use of unit planning, an opportunity will be
afforded to see progression and to measure results.
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SAFETY
An essential responsibility of the teacher is that
of stressing safety measures at all times.

Safety education

presents a challenge to the teacher of physical education
for two vital reasons:

First, because by the nature of

the activities, the possibility of accidents is greater than
in any other subject; and second, because the activities of
the program lend themselves to instruction and habit forma
tion in safety procedures, techniques and skills.
Many of the motor skills taught to children in the
elementary school physical education program contribute to
safety in work ana in play.

Children can be taught to

think in terms of safety for the individual and for members
of the group during participation in any activity.
Safety teachings regarding play techniques are of
great importance.

Children should be taught the correct

method of tagging, dodging, jumping, climbing and using
various pieces of playground equipment.
The teacher of elementary-school-.physical education
must be able to recognize signs of fatigue in children as
a precaution in off-setting accidents.

He or she must be

alert and aware of all that is going on in the entire play
ground group even while attention is being given a child
or group of children.
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Every effort must be put forth to encourage children
to use safety measures when they are unsupervised as well as
when they are supervised.
Hubert Wheeler"*" states that fewer accidents will
result if the following points are given consideration:
1. Provide continuous supervision for
all physical education classes.
2. Have children wearing glasses remove
them while playing, or wear eyeglass
protectors.
3. Wear rubber-soled shoes.
4. Remove all jewelry before playing.
3. Use well-loosened sand or dirt, free
from foreign objects, in jumping
pits.
6. Be aware of moving objects.
7#

8.
9.

Train the pupil to stand on the
side opposite the batter while
waiting to bat.

Teach the pupil to drop the bat
rather than throw it after batting.

Provide each building with firstbaid
equipment.

10. Inspect all gymnasium and playground
equipment regularly.
11. Use every accident or near-accident as
an occasion for safety instruction.
The new teacher should know the liability laws of
the city and state concerning his or her job.

^"Hubert Wheeler, Physical Education Courses of Study
for Elementary Grades. Missouri State Department of Education,
DivitiorSf PibXic Schools, Publication No. 4 (1947) PP. 9 and
10.

22

DE CIPLINi;
The two keys to the discipline problem are to main
tain authority and to prevent opportunity.
The kind of authority that should be maintained is
that of a person whose greater wisdom the child respects; of
a person who is just; of a person who is fair to the child,
honest with him, understanding of him, and loving him.
is also the authority of a person who is secure.

It

If the

teacherTs authority is secure she can afford to give in
occasionally.

The authority of a teacher must be that of a

person who is himself disciplined; who controls his own
temper and apologizes when he loses it; who is not always
asking the child to cooperate with him, but showing him
sometimes how she can cooperate with him.
In order to maintain authority the following state
ments should be kept in mind:
1«

Know your subject matter so that you may answer

any question without becoming upset.
2o

Do not make too many rules.

3.

Do not strive to establish the reputation of

being "hard".
4.

Never embarass a child; punish or correct

privately.
The elementary-school physical education teacher
must keep in mind that authority is the underlying rock on
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which the child 1 s whole sense of order in the universe is
based.
The second key is that of preventing opportunity
for disciplinary situations.

The elementary-school-physical

education teacher must be present during the play activities
of her students so that catastrophes will be less likely to
occur and the need for disciplining will not arise too
often.
A controlled and well-disciplined situation can be
accomplished by observing the following rules:
1.

Plan lessons well.
a. Plan for more than will be covered in the
period.
b. Have a substitute plan in case certain
materials are not available or for other
reasons, regular lesson plans cannot be
carried out.

2.

Give special attention to "trouble makers".
a. Try to find out vhat causes them to be
problems.
b. Help them make adjustments by giving
them definite responsibilities.

3.

Render constant guidance and supervision during
class periods.
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COMMUNITY RELATIONSHIPS
There is a definite need for cooperation between
all departments of the school and the community, but because
physical education is a relatively new field in public
schools, the need for an understanding community is even
greater in this phase of the school program.
Elwood Davisstates that:
Physical educators have a wonderful
product to sell but their salesmanship
has been poor. Consequently the
public and even many school admini
strators, have remained uninformed
concerning the needs and the place of
physical education in a modern school
program.
The public should know the objectives of physical
education and the means by which they may be attained.
If possible, the teacher of physical education
should know the parents of her students.

Attendance at

PTA meetings is one of the best ways of extablishing this
acquaintance.
Quite often children report that for various reasons
their parents do not wish them to participate in physical
activity.

In such cases, the teacher should arrange to visit

the parents and talk with them.

The good salesman of physical

education usually leaves the parents with a different

"^Elwood C. Davis and John D. Lawther, Successful
Teaching in Physical Education (New York: Prentice-Hall, inc.),
p. 189.
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viewpoint regarding the values of this field.
Since parents seem more concerned about the elemen
tary-school child than the secondary-school child, the
elementary-school physical education program has a great
opportunity for selling itself to the public.
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SCHOOL RELATIONSHIPS
The first thing that the new teacher should do is
become familiar with the administrative rules and policies
of the school.

Her next step is to support them.

If

certain regulations or policies seem unfair or lack clarity,,
the new teacher should consult the administrator for a better
understanding of them.

This insures a favorable relationship

with the administration.
Because physical education is relatively new as a
school subject, its acceptance in some academic areas has
been slow.

Therefore, the beginning teacher in physical edu

cation must sell herself as a teacher to her colleagues if
she expects them to accept her and her program.
The beginning teacher in elementary-school physical
education should realize that the general problems, principles,
and techniques of teaching in physical education are similar
to those of her colleagues, and that she is obligated to
make this fact evident to them at appropriate times and places
in order to insure the success of her program and its fusion
with the rest of the curriculum.
The teacher of physical education should not impose
upon the rights of teachers in other departments by asking
favors that will hamper their program.
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This rule applies likewise to members of other
departments in their relationships with teachers of physical
education.

It should be realized that work in the gymnasium

is planned in a manner similar to that in the classroom.
Therefore, those directly concerned with the use of the
gymnasium should be properly notified before any other activity
is scheduled.
Cooperation must exist among members of the physical
education staff.
Davis 1 states:
J-f physical education is to prosper,
if it is to become stabilized and deep
rooted, physical educators must work
together. No physical educator can be
said to be fitting himself into the
school if he fails to cooperate fully
with his professional colleagues.

I

Ibid.. p. 27.
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EVALUATION
Evaluation may be defined as the process of ap
praising the effectiveness of the attainment of educational
goals,

it should determine (1) how effective the teaching

has been; and (2) how much the children have comprehended
and retained.

No physical education program can be complete

without evaluation.

Hence, there must be definite ways of

measuring achievements of students against standards.
The first essential in evaluating a program is a
clear understanding of the aims and objectives of physical
education.

These aims and objectives have been stated in

terms of physical status, motor skills, mental learnings,
personality integration and social adjustment.

The teacher

of elementary-school physical education should attempt to
determine what progress has been made in each of these areas.
Such measurement of progress will serve as a basis for
judging the effectiveness of teaching procedures and diagnosis g
the weakness of these procedures.
The pupil, too, should benefit from the evaluation
program.

Ne should be informed of the results of tests so

that he can see his own achievement as measured against his
own previous records and against records oi his classmates.
Since evaluation entails a judgment of what has
taken place in each child as evidenced by changed behavior
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as well as measurement of the skills, attitudes and knowledge
he has acquired, it should not be restricted to either
objective or subjective alone,

both methods must be used

to establish a true and complete picture of achievement and
g rowth•
Results of tests are in units of time, distance,
height, ar number of times the skill is performed.

All

tests should be so constructed and administered that they
will yeild valid and reliable information.
One of the most important aspects of evaluation is
subjective rating of form, force, speed, and effectiveness
in the performance of a total skill in its natural setting.
Carefully prepared devices should be used for
making subjective evaluations.

The teacher must know

exactly what achievements ought to be expected and how to
judge whether or not the pupil is making progress toward the
objective.
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